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ABSTRACT

Background: Field trip for case study is an active learning approach that can be used to promote motivation, 
student engagement and academic achievement. However, it is not widely apply in nursing lecture class.

Purpose: An active learning experience, field trip for case study, was created and implemented in the 
Midwifery course in order to improve teaching strategy and learning outcomes. 

Methodology: Action research method was employed. Participants were 160 third year nursing students 
enrolled in the Midwifery course. Three main active learning activities were: 1) participating in a field trip 
for case study, 2) learning from case study, and 3) presentation of case study. 

Results: The findings indicated that nursing students had positive learning experiences, achieved learning 
outcomes, and were satisfied with learning activities. Well-planned activities of the field trip for study, well-
constructed for active learning strategies, and additional instructional media were suggested. 

Conclusion: The field trip for case study could be used as an active learning strategy in nursing education.
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Introduction

Active learning, developed under constructionist 
learning theory, is an instructional process integrating 
activities designed to promote student engagement and 
participation in the classroom. The main focus is the 
integration of big concepts in education. Knowledge is 
dynamic in our experiences. Learning is an interactive 
process building upon student’s prior beliefs and 
knowledge. The educator’s role is changed from 
directive authority to facilitator of learning processes. It 
is recommended in the educational profession to improve 
21st century skills of students. It can be used both in the 
classroom and simulation laboratory1. However, it was 
not widely implemented in nursing lecture class.
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Students and their learning needs are the focus of 
active learning. All teaching and learning activities aim 
at enhancing student ability to build new knowledge 
based on their prior competencies. Students are active 
learners while educators act as learning facilitators. 
Examples of active learning activities are field trips 
for case study, flipped classroom, short-lecture with 
assigned activities in class, questions and answers, case 
study, presentation, seminar, reflective journal writing, 
and concept mapping2. 

Using active learning in class has many benefits 
for the learning process and outcomes. It can promote 
active participation in the learning process through 
engagement in reading, critical thinking, participation in 
class activities, and reflection on learning experiences. 
As a result, it can enhance short-term and long-term 
outcomes because it combines cognitive, psychomotor, 
and emotional components. Prior research evidence 
shows that active learning activities can increase exam 
scores by 6%3.
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Lecturing is conventional in nursing and midwifery 
education, resulting in an inactive learning process and 
diminished achievement in some learning outcomes. 
Students attending a standard lecture class are more 
likely to learn more passively, only listening to lectures. 
In addition, they were less motivated to participate in a 
large classroom. Therefore, they are 1.5 times more likely 
to fail in achievement of expected learning outcomes as 
compared to those engaged in active learning activities4. 

Currently, the active learning approach is a proposed 
educational innovation of Thailand’s qualification 
framework and quality assurance processes. Therefore, 
this study aimed to apply the field trip for case study 
to active learning strategy in order to promote student 
engagement and improve expected learning outcomes.

Research Methodology

In this study, an action research was created and 
implemented to improve student engagement and 
participation in active learning activities in Midwifery 
class. The problem identified was passive learning among 
students in lecture class. Therefore, action research was 
selected as suitable to enhance effectiveness of teaching 
strategy and improve learning outcomes in the classroom. 
The action research process was composed of planning, 
acting, observing, reflecting, and modifying further 
cycles5. This study was approved by the Institutional 
Review Board for ethical in research design and data 
collection. The third year-nursing students registered 
in the Midwifery course during second semester of 
2017 academic year were asked to participate in action 
research. Written-informed consent was obtained before 
a research plan and data collection was implemented. 
Data were collected using individual records, interview 
guides, and reflective journal writing. Content analysis 
was used to interpret qualitative data6. Credibility of 
this study and its results were ensured by prolonged 
engagement in the field. Field note was written down 
for reference. Data triangulation was conducted using 
interview guides, reflective writing and participant 
observation. Additionally, participants and peer review 
were applied to ensure thoroughness7.

Findings

One hundred and sixty nursing students signed 
informed consents in order to participate in this study. 

Eleven were male and the other 149 were female. The 
Midwifery course during second semester of 2017 
academic year promoted active learning into two phases: 
Phase I- field trip for case study, Phase II-active learning 
activities in classroom. 

Firstly, passive learning among nursing students 
in the Midwifery course was identified as a research 
problem. Secondly, the field trip for case study was 
developed and implemented. The objective of the field 
trip was for each group of students to select a case study 
of interest. A teacher was assigned to mentor. Sixteen 
case studies were presented as options to students: 1) 
teenage pregnancy, 2) elderly pregnancy, 3) hyperemesis 
gravidarum, 4) multiple pregnancy, 5) hypertensive 
disorders, 6) abortion, 7) placenta previa, 8) gestational 
diabetes, 9) heart disease, 10) anemia, 11) sexually-
transmitted infection, 12) Prolonged labor, 13) preterm 
labor, 14) fetal distress, 15) postpartum hemorrhage, and 
16) cesarean section.

In Phase I, the first cycle of 80 students were 
divided into eight groups. Each group comprised of 10 
students. The students were assigned to collect clinical 
data for the select case study in a postpartum ward of 
Songklanagarind hospital during 10.00 a.m.-12.00 p.m. 
and 13.00 p.m.-15.00 p.m. on the weekends. Observing 
step, involved data collection through observation 
and semi-structured interview focusing on student’s 
motivation, engagement and data collection. The 
researchers observed that the field trip for case study in 
one hospital location did not achieve the learning goals. 

Reflecting step, involved documenting teacher’s 
reflection on the learning activities and collecting 
student’s reflection on the learning experience. Most 
students were interested in actively participate in the 
field trip but some were observed to be less motivated to 
engage in this activity due to the weekend requirement. 
The students did not necessarily understand the objective 
and benefits of the field trip for case study. 

Modification of the field trip was made for the second 
group with 80 students who were assigned to collect 
clinical data of case study in postpartum wards at Hat 
Yai hospital. This time the participants were informed 
in detail of the purpose and significance of the learning 
activity. The mentor motivated the students by assisting 
in selection of case study and showing interesting 
data that could be used for further discussion in class. 
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Tapping into student peer group dynamic was helpful to 
promote engagement and participation in active learning 
activities during the field trip.

In Phase 2, active learning activities in classroom 
were planned and implemented by teachers and students 
assigned to the group. After obtaining case study from 
the field trip, the students were divided into group to 
analyze important clinical data for the case study and 
to compare its pathophysiology, treatments and nursing 
care. Thirteen groups could select appropriate case study 
from the field trip and 3 groups could not collect any 
data of the select case study. Therefore, example of case 
study was created for class learning and presentation. 

The findings revealed that most of the students 
gained positive learning experiences and were satisfied 
with going to the field trip to select case study. They also 
learned from the case study, and presented them case 
study in classroom. Suggestions for further learning 
activities were: 1) well-planned activities for the field 
trip for case study, 2) well-constructed active learning 
activities in class, and 3) instructional media. For learning 
achievement, mean score of case study presentation was 
92 (81-100) while mean score of case study report was 
90 (85-95). As a result, one student received grade A, 48 
students received grade B+, 74 students received grade 
B, 34 students received grade C+ , and 3 student received 
grade C. Summary of the action research process is 
presented in Table 1.

Discussion

Three active learning strategies were used in this 
study: going on the field trip for case study, learning 
from case study, and presenting of the case study in class. 
These activities can promote student engagement in the 
learning process and achieve the learning outcomes. 
Students participating in the field trip for case study 
could learn from collecting clinical data of a real-life 
case study. Learning from case study in group promotes 
critical thinking and collaboration among students. 
Presenting the case study in class can improve student’s 
communication skill, creativity, and collaboration8. As, 
a result the students can construct their own knowledge 
based on prior knowledge and new learning experience9. 
Achieving the learning outcomes can enhance student’s 
satisfaction with active learning activities thus gain 

positive learning experience10. However, well-planned 
activities including the field trip should be considered 
for further implementation. Scheduling should be clearly 
designated in the syllabus. Educators should go to the 
field with students in order to maximize and support 
learning activities and experiences. 

Promoting the students’ participation in active 
learning activities and as a team should be well-
constructed and well-prepared11,12. Variety of activities 
such as games and application of social media should 
be created in order to facilitate creativity and critical 
thinking13,14. Additional instructional learning media 
should be developed and applied in active learning 
class including computer-assisted instruction, audio-
visual presentation or internet-based activities15,16. 
These teaching and learning strategies can enhance 
comprehension and long-term retention of knowledge17. 

Analysis of student’s reflections in experiential 
learning showed that action research can motivate the 
students’ active participation while increase content 
knowledge18. Finally, action research is suitable for 
further studying to improve teaching and learning 
activities19.

Conclusion

In this study, an interactive learning experience was 
created and implemented using action research method 
among nursing students attending the Midwifery course. 
Three main active learning approaches were going to 
the field trip for case study, promoting learning activity 
from such case study and improving presentation skill of 
the case study. As a result, positive learning experiences, 
satisfaction with learning activities and expected learning 
outcome were achieved. Application of the field trip 
for case study should be considered and implemented 
in variety nursing courses in order to promote more 
learning engagement and critical thinking skill.
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